Purpose and Method.
It is the purpose of this study to measure the progress of these ungraded classes considered as a single group. In order to secure an objective measure of the progress of the special classes, the follow-ing standardized school tests were given: Trabue completion1 Thorndike reading,2 Starch arithmetic,3 and Courtis arithmetic.4
The tests were given in two sets of equal difficulty with an interval of four and one-half months between them.
The time interval marks exactly the period of a grade in the Austin schools. The first set of tests were given during the last week in October, 1916, and the second during the second week in March, 1917 , with the exception of the Courtis arithmetic test, which was given a month later, due to a delay in the arrival of the test-sheets. This makes the interval between the tests five and one-half months instead of four and one-half: but it is not thought that the results are thereby vitiated; for in comparing the scores made by the special classes with the Courtis norms, we can take 11/18 of the average increase in scores of the normal children, and compare that with the increase made by the special classes. The Courtis norms were used for comparison because it was thought they are sufficiently reliable to warrant their application in Austin.
In the Courtis arithmetic test only the examples right were considered. The final score was obtained by adding the scores made on the four fundamental processes, addition, subtraction, multiplication, and division. In like manner, total scores were calculated from the standard scores given by Courtis in Bulletin Number Four, page 48. The score for each fundamental process was obtained by multiplying the score for speed by the percentage of accuracy.
For the other three tests, the norms for comparison were secured from normal Austin children in the grades 3A, 3B, 4A, 4B, 5A, and 5B. These particular grades were used because nearly all children in the ungraded classes fell within these grades, although they were much older than the average children in the respective grades. (2) Case E. T. E. T. was almost 15 years old, and had received small school advantages because of living in an isolated community. He covered the essential work of five grades in commendable manner, and was promoted to the junior high school in February. We have nothing higher than the 6A norms with which to compare his 7 A scores.
The increment shown in reading is much larger than that shown by any regular grade above 4A, practically as much increase in ability as was shown by the regular pupils during a year of 4B and 5A school work. The unusually large increment in his scores for the completion and Starch tests shows that the ungraded class was indeed a class of opportunity for him. (3) Case R. J. This pupil, over 15 years old, was in the 6A grade, a dull boy whose previous teachers said that he could do nothing. His term grades beginning with the 3B grade were low; he had failed in 5B and 6A. He did acceptable work in 6A and 6B studies during the term of the ungraded class, doing the best arithmetic work in the room. He was promoted to the junior high school at the end of the term. 
Conclusions.
A consideration of the survey shows that the ungraded classes in the Austin schools have carried out with success the purpose for which they were established. The regular classes have been relieved of the burden of these pupils who would have required special attention. The grading and teaching have been individual, as shown by the different rates of advancement. To more than one-half of the pupils, the special class was a class of opportunity, for they gained one or more grades. The same thing is true even for most of those who succeeded in making only one grade during the term; for they would probably have failed to make one grade in the regular class. That the ungraded class has been largely a restoration or adjustment class is shown by the fact that out of forty-five remaining during the first term, twenty-two were put into the regular grades that were more suitable to their age and maturity.
It must, however, be borne in mind that the special class does not, on the whole, revolutionize the mental development of the children; but according to the standardized tests, it does show a definite, material improvement. Such development is well worth while,
